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Introduction

To nmpwto pou BiBAio yia ™ Siydwooia: avausoo
otov EAANVIKO Kal ToV apaBLkO KOOUO EVTAOOETAL
ota €pya tou «EAAnvo-apafikol mpotlekt: Ar'ta
pati Twv  matdlwv»  €va TIPOYPOUMO  TIOU
vlomoinoe n opdada «MoAubSpopo» Kol TOU
aykaAlaos o Beopodg «Oeaoalovikn: ZTaupodpopt
TIOATLIOMWYY», ME Bépa yla to 2011 t™ Méon
Avatoln.!

H evaoxoAnon pog¢ He TOV apafiko
TIOALTLOMO Kal TV apafikr yAwooa katd to 2011
EVETIVEUOE KoL 06NYNOE OE L0 CELPA ATIO £€pya Ta
orola, 0To GUVOAO TOUG, ATTOCKOTIOUV OTNV TIPO-
BOAN KOl EVNUEPWON OXETIKA LE TOV YELTOVLKO Q-
PaBLKO TOMTIONO evw, TIAPAAANAa, cupBaAlouy
oTn SnuLoupyla cuvlnKwv avAmTUENG «KPLTIKOU
vpappatiopoU» (Cope & Kalantzis, 2000) yia Toug
padntég/tpleg, aAG Kol TOUG/TIC EKTTOLOEUTIKOUG
KAl €PEUVNTEG/TPLEG TIOU OCUMUETEXOUV  OTLC
ETUUEPOUC TIPOTELVOEVEG SPACELC.

AVOAUTIKA, 0TO TPOTIEKT meplhaufdvovtal Ta o-
KOAouOa:

1. Alepelvnon Twv YVWoewv (Kol Twv evoey-
OUEVWY OTEPEOTUTILKWV ELKOVWY) HoONTWV/TpLWY
TLEUMTNG TAENG ONUOTIKOU OXOAELOU OE OX€on Ue
Tov apaPkd MoAltlopd, o cuvepyooia pe tnv
ekmaldeutiko AAe€avdpa Mévou, oAAd Kal n
SlaBepatikyy TPooEyylon Tou  BEpatog Tou
apafikol TOAITIOHOU, péoa amo tn Sidaokalia
Twv Sladpopwy padnuatwy.

2. Alelpuvon TWV YVWOEWV OXETLKA LE TOV Opa-
Bwd moAtlopd Tdéng vnmiwy, mou pottouv o€ LoL-
WTKO vnraywyeio tg Osocoalovikng, € ouv-

1 H vdomoinon Twv emiugPouc Spaoewy EYLve LU T othipién
tou OMATT kat tou YIIOT, TOUG OMoIoUG KAl EUXXPLOTOULE.
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My first book on bilingualism: between the Greek
and Arab worlds is one of the outcomes of the
“Greek-Arabic project: Through children’s eyes”, a
project, undertaken by the group “Polydromo”,
with the support of the programme “Thessaloniki,
Crossroads of cultures: Middle East” for 2011"

Our engagement with the Arab culture
and language during 2011 resulted in a series of
works that collectively aim to the promotion and
sensitization about the Arab culture, while, at the
same time, they create the conditions for the
development of “critical literacy” (Cope &
Kalantzis, 2000) for the students, but also for the
educators and the researchers who participate in
the proposed activities.

More specifically, the
included the following:
1. The investigation of the knowledge (and possi-
ble stereotypical images) about the Arab culture
of a class of fifth grade primary school students, in
cooperation with the class teacher Alexandra
Menou, but also the study of the topic of the Arab
culture, through the teaching of various
subjects.

2. The investigation of the knowledge and possible
stereotypes about the Arab culture of a preschool
class, in cooperation with the kindergarten
teacher, Vaso Beleti. Both the primary school class
and the kindergarten class were selected on the
basis of the existence of children who have some
personal relation with the Arab culture. In both
classes there were two students of Arab

‘Greek-Arabic Project’

* The project had the support of OPAP and YPPOT (Ministry
of Culture and Tourism) and we thank them both.
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gpyacia pe TN vnmoaywyo Baocw MmeAétn. Ot
Taelg TOoUu ONUOTKOU Kal TWV vAMiwv Tou
ouppeTelyav eTUAEXONKaAV Pe KpLTpLo Tn dLdBeon
NG eKMALSEVTIKOU KoL TNV UTIoPEN TALS LWV TToU va
£XOUV KATIOLO TIPOCWTILKA OX£0N UE ToV apafikod
TIOMTIOMO.  ITIC OUYKeKplUéveg &Uo  TALelg
umdpxouv OSU0 paBnTég apaPikng (amd Tov
AlBavo) kataywyng.

3. Anuwoupyia kot TpoPoAn £kBeong €pywv
{wypadkng matdlwv 5 £wg 12 eTwv, EUNMVEUCHEVA
arno ta apafikd nopapvbia, pe TNV kabodnynon
™ {wypadou EAEvng MnALou.

4. Mapaywyn ekmaldeutikol eAAnvo-oapafikol
UALKOU Kal TIALSOYWYLKWY €PapUOYywWY, EVIAYUE-
VWV 0TO TAALOLO0 TNG SnULoupyiag UTIOOTNPLKTIKOU
UALKOU yla TN Styhwooia kol Tov TIOAUTIOATIONO
™¢ opadag «MNoAUSpopo» pe umevBuvn Pndla-
Kwv ebappoywv tn Mapia Biokadoupdkn.

5. H nuoupyia ota eAAnvika, apafikd, ayyAwKd
Tou mapovtog PBLBAlou yla maldld Le otoXo TNV
evBappuvon tn¢ madikng SwylAwooiag kot Thv
TPOBOAN TwV eUTELPLLV TwV SiyAwoowv Tatdlwv
arnd tnv aAAn Toug natpida.

OAeg oL mapamavw eMUEPOUG SPAOCELS
£XOUV WG €L8IKOUC OTOXOUG TOUG TN YVWPLHLA TwV
TALOLWY HE TOV YELTOVLKO apaBLKO TIOALTIOMO Kol
TN YAWGOOQ, TNV OUCLACTIKOTEPN YVWPLLLO TOUG e
o matdLd apafiknig KATaywyng Twv TAEEWY TOUG
KOL TNV QVIXVEUOHN TWV OTEPEOTUTIWY TWV TTALSLWY
yla Tov apafikd moAtlopd. MapdAAnia, os éva
gupULTEPO Ttadaywykd mAaiolo, BewpoUpe OTL oL
empépoug  Opaocelc  tou  ‘EAAnvo-apoafikou
TMPOTLeKT AELTOUPYOUV WG HECO OVATTUENG TWV

(Lebanese) descent.

3. The creation and exhibition of paintings of
children aged 5-12, inspired by Arabic fairytales,
with the cooperation and under the guidance of
their teacher of art, Eleni Miliou.

4. The production of Greek-Arabic educational
material, such that promotes the development of
bilingualism and multiculturalism by the ‘Poly-
dromo’ group member, responsible for digital
applications, Maria Viskadouraki.

5. The creation of the present Greek-Arabic-
English children’s book, with the aim to encourage
children's bilingualism and to bring forward the
bilingual children’s experiences from their other
country.

The special aims of the above activities
were: the acquaintance of children with the neigh-
boring Arab culture and language, their meaning-
ful communication with children from an Arab
background of their classes and the tracing of
children’s stereotypes concerning the Arab
culture. In a broader educational context, we
consider that the various activities of the Greek-
Arabic project function as a means of developing
multilingual skills and critical literacy (Cope &
Kalantzis, 2000), provide the necessary conditions
for an effective cooperation between the school
and the family, but also contribute considerably to
the children’s ability for team work. In other
words, through the active children’s involvement
with issues related to the Arab culture and
language, their acquaintance with Arabic art,
Arabic music, dance, Lebanese cuisine and
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Se€lotATwyY TNC MOAUYAWOGLaG YEVIKOTEPO KL TOU
KPLTIKOU ypappoatiopol (Cope & Kalantzis, 2000),
TIPEXOUV TIG TIPOUTIONECELC Yl L0 OUCLAOTLKN
KOl OUTOTEAEOMATLKI] OUVEPYAOia OYOAelou Kal
oLKoyévelag, aAG Kot cUPBAANOUV OUGCLOOTLKA
oTNV avamtuén tng tkovdtntag Twv motdlwy ya
opadikn gpyacia. Me dAha Aoyla, péoa amod thv
EVEPYO evaoxoAnon Twv maldlwv pe B£patoa mou
adopouv Tov apafLkd TMOATIopd Kal Tn YAwooa,
N yvwplulo toug pe tnv apaikn TEXVN, TNV
g€olkelwon Toug pe TNV apaPLkr LOUGCLKA KoL TOV
X0PO, TNV apafikn koullva Kol TG ELKOVEG Ao Tn
{wn os wa apafodwvn xwpa, Bewpolpe OTL
mOavad otepedTUTA UITOPOUV VAL AVOTPATIOUV Kl
Silvetal n eukatpia ota maldld va avantuéouy uLa
KPLTIKI) OTAON QméVavTil Of OIMAOUOCTEUTLKEG
TiPpooEyYioELC TOU apafikol KOOHOU, TETOLEG TIOU
ouxva, nBeAnuéva n un, mpoPfdllovtal and ta
MME Kkal tnv eupUTEPN Kowwvia.

7

pictures from life in an Arab country, we believe
that possible stereotypes could be challenged,
while children are given the opportunity to
develop a critical stance towards oversimplifying
approaches to the Arab world, such that are often,
willingly or not, promoted through the media and
the broader society.
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ZtoxoL tou BiBAiou
To mpwto pou BiBAio yia ™ Siylwooia: avaueoa
otov eAANVIKO Kat Tov apaBiko KOO0 ATOTEAEL, €V
HEPEL, TPOlOV avapopdpwong TOU ORWVUOU
BPBAlou mou bSnuooteltnke TO 2004 oOTa
eMNVIKG-oABavikd kot eANVIKG-ayyAlkd. Q¢ ek
toUtou, Kol outOd To PBPAlo ameuBivetal os
TiadLd TPOOXOALKAG KOl TIPWTNG OXOALKAC NALKiaG
Kal avadEpetal otnv matdikny diylwooia, dnAadn
oTNV LkavoTNTA Katavonong n/kat xpnong vo n
TIEPLOCOTEPWY YAwoowv amd ta modid, otav
QUTA peyoAwvouv pe SLladopeTIkEG YAWOOEG OTO
OLKOYEVELOKO TOUG TePLBAAAOV 1 He SladopeTikN
YAWooo oto omitL kal oto oxoleio. Mépa, OHWC,
artd TN YAwoolkn A/Kkal yvwaoTikn dtdotaocn yla ta
Siy\wooa  maudid, n  SwAwooio  €xst ko
ONUOVTLKEG KOWWVLKECG TIPOEKTATELG TToU adopolv
To oUVOAO TNC TAENC KAl TNG KOWWVIAC, OTLG
omnoieg Ba avadepBoU e MapAKATW.

2TO ETUKOWWVLAKA KOL TIOATLOMLKA TIAE-
ovektnuata 1tnG OlyAwooiog (Baker, 2000)
avad£povTal N avoyvwpLon ToU TTOAUTIOATIOUOU,
N KOWWVLIK OVOXf KOL O TEPLOPLOUOS TNG
mipokatdAnPng €1g BApPog Twv GAAWV YAWGGOLKWV
KOUL TIOALTLO LKWV OpASwv Ttou {ouv poli pag. Amo
Vv OAAn TAeupd, n efolkeiwon HE TG AAAEG
YAwooeg tou TePLBAANOVTOG Hag CUUPBAAAEL ot
dnuloupyla Betikng mMpodlabeong w¢ mpPog TV
EKUAONON Toug, AAAAQ KoL OTOV EUMAOUTIONO WE Ta
TIOATLOMLKA oTolyela Ttou ekdpdalovtal péca and
QUTEG, YEYOVOG TOU pmopel va BonBnost otn
Slepuvon Twv akadnuaikwy SeflotATwy Kot
ETIOYYEALATIKWY SUVATOTATWY OAWV TWV TTOLSLWV.

8

Aims of this book

My first book on bilingualism: between the Greek
and Arab worlds is, partly, a revised version of My
first book on bilingualism, first published in 2004
in Greek-Albanian and Greek-English. Therefore,
the current book is also written for preschool and
early primary school children, dealing with child
bilingualism, that is the children’s ability to under-
stand and/or use two or more languages, when
they grow up with two different languages in their
family or with one language at home and another
at school. However, beyond the linguistic and/or
cognitive dimension for bilingual children,
bilingualism has important social dimensions that
affect the whole class and overall society, which
we will discuss later.

Some of the communicative and cultural
advantages of bilingualism (Baker, 2000) are the
acknowledgement of multiculturalism, social
tolerance and the restriction of prejudice against
other linguistic and cultural groups living with us.
On the other hand, the acquaintance with other
languages contributes to the creation of a positive
predisposition towards their acquisition and our
enrichment with various cultural elements. This
process may contribute to the broadening of the
academic skills and the professional possibilities
for all children.

We think that through the creative exploi-
tation of the multilingual potential of the class and
the intercultural cooperation amongst the
children, the participation of the families and their
communities, we could be led to “bilingual aware-
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Oswpolpe Ol  péoa  amoe TN ness”. In other words, we could discover the
ocuveldnrtomnoinon Kall aflomoinon Tou various advantages of bilingualism for all (bilingual

noAuyAwoowkol Suvaptkol TNe TAENG Kol TN
SLamMOALTIOLKN cuvepyaoiot Twv MaALSLWY, HE TN
OUVSPOUN TWV OLKOYEVELWV KOL TWV KOLWOTATWV
TOUG, UmopoU e va 08nynBoulpe otn «SlyAwaootkni
ouveldnromoinon», pe AMa Aoy otnv
avakaAun Twv MoKIAwY TTAEOVEKTNUATWY TNG
Siyhwooiag and 6ha ta modid (Slyl\wooa kot
HOVOYAwooa) TNG TAENG, AAAG KoL TWV KOWWVLKWY
Kal gupUTEpWVY InTnUATwy mou Ba culntnBolv
TP AKATW.

Q¢ ek ToUTOU, BEWpPOUUE OTL N Xprion Tou
napovtog PBBAiou pmopel vo evioxUOEL KTl
SeUTIKOUC Kat Yoveig oL omoiot evéladEpovtal yia
™ Snuioupyiat cUVONKWVY yla TNV QVATTUEN TNG
‘SlamoAtioptkng’ N ‘MOAITIOMIKG  gvateBnto-
Tolnuévng ekmaideuong, QUTAG TOU OUVEXWC
avalntel epyaleia, Bswpntikd Kot ebapUOCUEVQ,
yia va Stadpapatilel évav evepyd poAo otnv
opuoviky  ocuvUmapén  Twv  SLadOopETIKWV
€OVOTIKWV opadwy péoa otny iSLa Taén, yettoviad,
KON Kot oTnV (8l otkoyévela. Emiong, to mapov
tpiyAwooo PBPAio avtAel ev pépel otolxeia amnd
v ‘Kputik Bewpla t™¢ ¢duAng’ (‘critical race
theory’) kol TNV QVTIPOTOLOTIKA TIPOCEYYLON,
obpdwva He TG omoiec o oePacudg oOTIC
EUTELPLEG Kal TG amMOYEL; TwWV OTOUWV TIOU
OVHAKOUV O€ KOOl LELOVOTIKY opada eivatl
amnapaitnto¢ (Gillborn, 2008). Méoa amd tnv
TMpoBoAr} Tou AGYOU KAl TWV TIPAYMATIKWY
gumelplwv Twv Siyl\woowv, o6ca Bswpolvrtal
Sedopéva kot Baokd ototyeior TG oXoALKAC oAAG

9

or monolingual) children, but also realize the
broader social issues involved, which we will
discuss later.

The use of this book, therefore, could
support educators and parents who are interested
in adopting practices and creating conditions for
the development of ‘intercultural’ or ‘culturally
sensitive’ education, which constantly seeks both
theoretical and practical means in order to
actively support the harmonious coexistence of
different ethnic groups within the same class,
neighborhood, or even the same family. Moreo-
ver, this book partly touches upon the ‘critical race
theory’ and antiracist education, according to
which the respect to the experiences and the
views of people who belong to a minority group is
necessary (Gillborn, 2008). Through the expres-
sion of the discourse and the experiences of
bilinguals, issues that are taken for granted in
school and the broader society and are often the
cause for many stereotypical and racist behavioral
patterns against ethnic minority students and
their communities should be challenged and
transformed into new issues with creative and
positive dimensions for bilingual students.

Thus, through the discussions inspired by
this book, the educator may have the opportunity
to bring to the foreground issues involving multi-
culturalism, migration and intercultural and inter-
lingual communication, ensuring, simultaneously,
the biggest possible participation on the part of
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KOL TNG YEVIKOTEPNG KOWWVIKAG {wNAG HAg Kol Ta
omola guBuvovtal yla TOAAEG OTEPEOTUTILKEG Kall
PATOLOTIKEG CUUTIEPLPOPEC €1 BApog TOAAWV
Sly\woowv padntwv/Tpluwv pog, oAAd Kal Twv
KOWOTATWY KATOYWYNG TOUC €XOUV KATOLEG TiBa-
VOTNTEG VO KAOVLOTOUV Kot va petaAloyBolv oe
véa Oedopéva pe SNUIOUPYLKEG Kal OEeTikéG
TPOEKTACELC Yia Ta SiyAwooa matdid.

‘ETol, péoa amod TIG oulntnoslg mou Ba
gunveloeL AUTO To BIBALAPAKL, N/0 eKTIOLEEUTLKOG
Ba €xeL TNV eukatpia v GEPEL OTO TPOOKMAVLO
Bépata mou adopolV TOV TOAUTIOALTIOUO, TN
HETAVAOTEUON KAl TN  SLMOAITIOMIK  Kal
SlayAwoolkn  emukowwvia,  eéaodalilovrag,
mapAaAnAa, Kol HeyaAUTEPnN CUMUETOXN Omd Thv
TIAELPA TWV YOVEWV. ATtO TN pia TTAEUPA, OL YOVELG
LETOVAOTEUTLKNG KATAYWYNG TTOU CUXVA OvVapw-
TLOULVTAL yla TN XPNOLUOTNTA TNG SLaTAPNONG TG
YAWOoOoOC KOTaywyng Toug ard ta matdLd Toug ou
peyohwvouv oe eAAnvodwvo Teptaiov, £xouv
v eukatpia va epmiakolv Stafalovtog ta pépn
Tou ival ypappéva otn yAwooa toug.’ Amd tnv
QAAN Hepld, n ouvimapén TPLWV YAWOOWV OTO
napov PPAio eueAmioToUpe va  Pmopel va
ekdpaoel kal otou¢ EAAnveg yoveig OTL n
napoucia twv SiyA\woowv madLlwy oTig EAANVIKEG
Tagelg SnuLoupyel £va MAOUGLOTEPO YAWGCOLKO Kol
TIOALTLOMLKO TTAaolo yla OAoucg. EEAaAAou, omwg
ypagel kat o Cummins (2005) «Ot puadntég mou
ueyadwvouv  kat  ekmoadevovral 0 Eva
UOVOTTOALTIOULKO KaBoUKL KIvOUVEUOUV va yivouv
KOLWVWVIK OIPOCAPUOOTOL, EVIEAWG OTPOETOI-
UQOTOL Ylot TOUG KOOUOUG TNG epyaciac n tou

2 [ e avaduTikr} oudijTtnon yupw amé to Yepa g
SwAwootiac kat ™G puddnong, 6A. Zkovptou (2011).
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the parents. On the one hand, migrant back-
ground parents are encouraged to participate by
reading the text written in their home language,
which provides a reply to those who often wonder
about their children’s need to maintain the home
language(s) as they grow up in a Greek-speaking
environment? On the other, the coexistence of
three languages in this book is hoped to show to
Greek background parents that the presence of
bilingual children in their children’s classes can
provide a richer linguistic and cultural school
context for all. As Cummins (2005) has written
“The students who grow up and get educated in a
monocultural shell are in danger of becoming
socially inept, totally unprepared for the worlds of
work or free time of the 21st century”(p. 279).

At the same time, educators, depending
on their abilities and interests are invited to enrich
this booklet, thematically, linguistically and cultur-
ally, leading thus to the creation of other similar
children’s books on issues of bilingualism, which
would be more appropriate for the needs of
specific classes. Through your cooperation with
the children and their parents you will be able to
create your own multilingual class books, which
will form as your direct link with the family and the
children’s community, a permanent source of
inspiration, creativity and learning for all.

2For an extensive analysis of bilingualism and learning
(in Greek), please refer to Skourtou (2011).
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eAevdepou xpovou tou 21ou at.» (0. 279).
Tautdxpova, oL EKMALSEUTIKOL, OTOV
Babuo twv Suvatotntwv Kot evdladepovtwy
TOug, KaAoUvtalL va TO EUMAOUTIOOUV TOCO
BepaTikd, 600 Kal 0TO YAWOOIKA KO TIOALTLOLKA
otolxela mou meplthapPBavel, ocupuBailovtog £tol
otn Snuoupyia Kol AAAWY TTHPOUOLWY TIOUSIKWY
BBAlwv yla Bépata Siylwooiog, ta omoila Ba
UTopoUV va KOAUYOUV aVAYKEG CUYKEKPLUEVWY
tafewv. Méoa amod tn cuvepyaoia pe to motdld
KoL TouGg Yyovelg Toug Oa umopécete  va
Snuloupynoete Ta Sikd oag moAuyAwooikd BipAila
™T¢ Ttaéng, ta omola Ba elval kol O AUECOG
OUVOEOUOC 0aC HE TNV OLKOYEVELM Kal ThV
KOWOTNTA TWV TALSLWY, UOVLUN Tty EUMVEUONC,
SNULOUPYLKOTNTOG KAl LABnong yLo 6Aoug.

To mpwto pou BiBAio yia tn SiyAwoola: avausoa
otov eAANVIKG Kat Tov apaBikd koouo amoteleital
amnod ta €€ng pépn:

A) to ‘Bewpnukd’ (oeA.17-19, 46-48), to omoio
TepAaBAVEL KATIOLOUG OPLOMOUG Kal €idn Tng
Slylwootag, e okomo va ylvovtal katavontot and
o Todd, aAAd Kal KATIoOLoUug AOGYOoUG YLa TOUG
omnoloug n Slyh\wooia amotelel kowwviko ayabo,
B) to ‘Slabpaoctikd’ (0eA.20-30), 6mou Ta maldld
KaAoUvtal va oupmAnpwoouv to PBBAio pe
lwypadlég, ypappata 1N Aé€elc amd  AMAeg
YAWwooeg ou yvwpilouv Ta (Sla i oL OLKOYEVELEG
TOuG. AKOUN, TapaklvoUuvtal va avoakoAUouy
OA\Q  CUPMOONTEG/TPLEG TOuC Kal maldla N
OLKOYEVELEC OTN YELTOVLA TOUG, TO omola HIAouv
Karmola AAAN yYAwooa,

11

My first book on bilingualism: between the Greek
and Arab worlds comprises the following parts:

A) the ‘theoretical’ part (p.17-19, 46-48), which
includes some definitions and types of bilingual-
ism, easy to understand for children, and some
reasons why bilingualism is a social and personal
advantage,

B) the ‘interactive’ part (p.20-30), which invites
children to fill it in with drawings, letters or words
from the languages they know or use in their fami-

lies. Moreover, the children are encouraged to
find other students and children or families in
their neighborhoods, who speak another
language,

C) the ‘Arabic’ part (p.31-45), in which we are
invited to get to know the language and culture of
Lebanon, through the eyes of the students Nikolas
and Georges who have Lebanese descent.

The encouragement of the intercultural
and bi/multilingual communication amongst our
students, through the participation of all children
in activities that promote the discovery of new
linguistic elements cannot but be beneficial both
for the children themselves and for their parents
and their communities.

We, therefore, believe that the use of this
book in class will contribute to the creation of a
more constructive educational context for our
multilingual schools.
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I to ‘apafikd’ (oel.31-45), oto omolo emiyelpeitat
HLO YVWPLHULA PE TNV YAWOoOoO Kal TOV TIOALTLOUO
Tou ABdavou, xwpa kataywyng dvo matdlwy, Tou
NikoAa kot Tou Zwpl.

H evBdappuvon tng SLOMOATIOULKAG Kall
SLOYAWOOLKNG EMIKOWVWVIAC TWV HadNTwv/TpLwv
HOG, LECA ATO TN CUUUETOXN OAWV TWV TaLdLwY
oe paotnpLOTNTEC avakaAudng tg yAwooag 1
TWV YAWoowv Twv GAAwv, 8& pumopel mapd va £xeL
EUEPYETIKEG OUVETELEC TOOO yLa Ta SLa ta maldLa,
000 KOl YLt TOUG YOVELG KAl TLG KOLVOTNTEC TOUG.

Q¢ £k ToUTOU, TIPOTEIVOUE TN XPHON ToU
HKpoU autol BiBAlou, pe tnv menoibnon ot Ba
OUMUBAAAeL ouolaoTikd otn  Snuoupyia evog
TIEPLOCOTEPOU  EMOLKOSOUNTIKOU TEPLBAANOVTOG
YLaL TLG TIOAUTIOALTLOLLKEG TAEELC.

Mpotewopuevn xprion tou BiLpAiov otnv Tagn

To mpwto pou BiBAio yia tn Siylwoola: avausoa
otov eAAnviko kat tov apaBiké kéouo Slvel Tnv
gukalplat  otnV/oTOV  EKMALSEUTIKO  va  TO
XPNOLUOTOLEL TUNUATIKA, KATA T SLAPKELX TOU
HaBNUaToG TNE YAWOOAS 1 TNG EUEALKTNG OXOALKNG
{wvng, os nuepnola 1 epdopadiaia Baon yua
20-30 Aemtd kdBe dopd. Mapakdtw mopobe-
ToupE éva mBavo mpoypappa xpnong tou BiBAiou
otV Taén:

A) 210 mpwto, BewpnTkd TUAUA Tou PBiBAlou, TO
KELLEVO TIOU €lval YPAUUEVO 0T EAANVIKA Umopet
va SlaBaoTel otnv TAEN KoL va OMOTEAECEL TV
adopun vy gl oulATnon OXETIKA HE TIC
Sladopec yYAwooeg Kal YAWOOIKEG TIOLWKIALEG TwV
HaONTWV/TPLWV LOC, EVW TO KELEVO OTA apa LKA

Suggested use of this book in class

My first book on bilingualism: between the Greek
and Arab worlds gives to educators an opportunity
to use it in parts, during language classes, either
on a daily or on a weekly basis, for 20-30 minutes
every time. Below we provide a possible plan for
the class use of the book:

A) The theoretical part of the book in Greek can be
read in class, giving the incentive for a discussion
concerning the various languages and language
varieties used by our students, while the text in
Arabic can be read to the child at home. The text
in English could either be read out during English
class or at home.

e The children can record their parents while read-
ing the text and bring the recorded material to
class.

e Moreover, during some other class activity, the
theoretical part can insinuate discussion about the
equality of languages and the importance of
language learning.

e The children, having discussed these issues at
home, could convey the opinions of their home or
community context to the class.

¢ The views expressed or conveyed are suggested
to be utilized orally and in writing, in the language
chosen by the children.
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Introduction

umnopel va StaPaoctel oto omitt and Toug yoveic.
To ayyAko keipevo Ba umopolos va StoPaotel
elte kotd tn OlAdpKeElA TOU MPABAUATOC TwV
AyyAkwy, eite oTo oTitL.

e Ta matdLd pUmopouv va PayvnTtopwvrioouV Toug
yoveic Toug otav Ba dltaBalouv To Keipevo Kal va
dEpouv To payvnTodwvnUEVO UALKO OTNV TAEN.

e Eniong, kotd tn Sldpkela GAANG SpaoctnpLotn-
Tog, To BewpnTkO TUAKA Tou PBLBAlou pmopet va
Swoel To évauopa yla pLo. oulATNon OXETIKA e
NV WoTlhia Twv YAwoowv Kol T onuoaocio tg
£KUAONONG TouC.

e Ta maudla, €xovtag oculntnoel Ta Bépata auta
KL OTO OTTL, MImMopoUV va HETADEPOUV TIG
amoOYeEl TNC OLWKOYEVELAGC N TNG £upUTEPNC
KOWOTNTAC TOUG OTNV TALN.

e OL anoYelg mou Ba Sdatunwvovtal 1) Ba peta-
dEpovtal oTnv Tan mpoTteivetal va aglomolouvtal
T000 Tpodoplkd OCO KAl YPANTd, OThn yAwooo
£TAOYNG TWV TTALSLWV.

B) 2to SeUtepo, SLadpaoTtikd, Hépog Tou BLpAlou,
{nteital amo ta maldld va CUUITANPWOOUV AEEELG
amnod dMeg yAwooeg, eite pe elte xwplig tn Bonbela
TWV yoVLWV Touc. Autn n dpaotnplotnta Sivel tnv
sukalpila ota Siyl\wooa maldld va avamtuéouv
™V Kavotnta ypadng otn yYAwooa/yAwooeg Tou
omrtoy  Toug KAl  Oota  Movoylwooa  va
efolkelwBouv pe GAAeg popdég ypadnc. Ot
T(POTEWVOUEVEG  SpAOCTNPLOTNTEG  UIopoUV  va
CUUMANPWOOUV Kal LE TAPOLULEG Kal eKPPATELS
and TIC AAAeC yAwooeC Twv TASlWV Kol va
oAokAnpwBoulv og 4-5 nuiwpa.

B) In the second, ‘interactive’ part children could
fill out the words in their other language(s) with or
without the help of their parents. This activity
gives bilingual children the opportunity to develop
their writing skills in their home language(s),
developing thus biliteracy, while monolingual
children become aware of other types of writing
systems. The proposed activities can be supple-
mented with proverbs and expressions from the
children’s other languages and they can be com-
pleted within 4-5 half hour sessions.

C) The third part of the book, which promotes the
Arabic language and culture (with an emphasis on
Lebanon) could become the example for an
equivalent “tour” to another culture or country,
with information provided by the bilingual
children from home.

Simultaneously, the book gives the oppor-
tunity for dramatization where the students could
take up the role of speakers of other languages,
use their other language(s) in class or even
exchange linguistic roles.

To end this introduction, | would like to
stress that all the above are nothing more than
ideas every educator is encouraged to adapt and
enrich in order to cover the needs of his/her class.
| would be more than happy to receive any feed-
back on the book and its possible educational use
at tsokalid@nured.auth.gr.
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Introduction

N To tpito tuRpa tou BiBAiou, mou avadEpetat
oTNV apafLki YAwoaoo Kal TTOALTIOUO (Ue eoTiaon
tov AiBavo) pmopel va yivel to mopadelypa yla
gL avadoyn ‘BoAta’ oe €vav GAAO TOALTIOUO N
Xwpa, pe otolxela mouv Ba dépouv ta dla Ta
SlylAwooa maldld amnd to omnitL Toug.

MapdAAnAa pe to PBPAlo mapéxetal n
gukalpla yla dpapatonoinon, Katd Tnv onoia ta
madLd propolv va uTtokplBolv OTL elval optAn-
TEG/TPLEC AAAWYV YAWOOWV, 1 VO XPNOLUOTIOLCOUY
TN 61KA TOUG MPWTN YAWooo/YAWOoEG otV TAéN
QKON KoL VA avTOAAAEOUV YAWOGLKOUG pOAOUC.

Telewwvovtag autiv tnv loaywyr, Ba
nBeAa va toviow OTL 6Aa Ta Tapanavw Sev aro-
TeloUv Tapa L8Eeg TTOU n/o KABE EKMALOEUTIKOG
KaAsltal va mpooapudoEeL Kal Vo EUTTAOUTIOEL YL
va KaAUWPEL OTLG avAYKEG TNG TAENG TNG/Tou. Me
Slaitepn xapd Ba AdPw Ta Sikd cag oxOAla Kot
TUXOV Ttapatnpnoelg oto tsokalid@nured.auth.gr

14
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‘Otav WAAG pia YAwooa 0To OTTL Kat dAAn oto oXoAsio,
gloat diyAwooog i diyAwoon

When you speak one language at home and another at
school, you are bilingual
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‘OTav N UNTEPA 6oL OOV WAAEL OE Uial YAWO oA KOl O TTIOTEPALG
OOV O Ua AAAn yAwooa, sicat diyAwooog i diyAwaoon

When your mother speaks to you in one language and your
father in another, you are bilingual
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Elvau ToAU KaAS va E€petg TOAAEG YAWOOEC, ylatTi:
o Mmopei¢ va AR OELG UE TTOAAOUG avOpwTToug n
o Mmopei¢ va KAVELG TTlo TTOAAOUG PiAoug Kat (lAgg
o Mmopeic va TalogPelg o AAAEG XWPES
OTIOV OL AVOPWTTOL AAVE KL AAAEG YAWOOEG

It is very good to know many languages, because:

* You can speak with many people

e You can make many new friends

e You can travel to many countries, 0
where people speak other languages
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MmopeiG va pov HAOelg va Afw «KAANUEPO» GE Mo AAAN
yAwooa;

Can you teach me to say “goodmorning” in another
language?







Mota AAAN A€En E€peig Tov onuaivet:

Nepo daynto
Maya Manmoig
XxoAsio Todvta
BiBAio Moy vidt

Which other word do you know that means:
Water Food
Grandmother Grandfather
School Bag

Book Toy
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ZEPELG VO YPAWPEL( ME dAAd ypAMMATA ATO AUTA TIOV
uaBaivelg oto oYoAsio;

Do you know how to write in other letters than those you
learn at school?
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Zwypagios 1] ypaye KATL Kat 0TI dV0 YAWCGEG oOUL:

Draw or write something in your two languages:

Akl s (81 o )
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Itov KOouo mou {ouue oL avOpwmot MWAoUV TOAAEG
YAwWoo£G Ta eAAnvika ivat pio amtd avTtég. OAEG oL YAWOOEC
(vl XPIOULES KOt KAAEG,

In the world we live in, people speak many languages.
English is one of them. All languages are useful and good.
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MEepIKEG Ao TIG YAWOOTES TOL KOGUOU TiG lAoUY avOpwmot
1tov {ouv oTnV (Sla yertovid Kat taudid tov mnyaivouvy 6to
(810 ooAcio ue o€va, OTwC elvat Ta AABavikd, To pWOIKA, TA
apafika Kot AAAES.

Some of the languages of the world are spoken by people
who live in the same neighborhood or go to the same school
as you, like Albanian, Russian, Arabic and others.
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AvakaAve Ti§ YAWOOEG TOL AOUY 0TN YELTOVIA GOV KAl
0TO o}0A£(0 GO Kat {NTNoE anod Ta Tadid va gov Yapicouv
Mo A€En Ao Tig YAWO O EG TOUG,

Discover the languages spoken in your neighborhood and
school and ask the children to offer you a word from their
languages.
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O NwkoAag Kat o Zwp(

Nikolas and Georges
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O NikdAag ypaget yia tov Aifavo oto oyoAsio:

O AlBavoc elvat pa pKkpr YELTOVIKI Xxwpa tpog Ty EAAdda, mov €pabe va aywvietat kat
va eTPLWwVeEL. MeTd amd €vav el@UAlo TOAENO 25 XpOvwy TIEP(TIOV, IOV KATECTPEYPE
TOAAEG Al TG OHOPPIEG TNG Xwpag, aAAd, Kuplwg, TG (WEG TMOAADY avOpwbTwy,
KaTApepe, OXL Hovo va emPLWOoEL, aAAd Kal va Kepdloel Tny aydmn téoo twv ABavelwy
TOAITWY TNG, 000 KAl TTOAAMY TOLPLOTWY TTOU TNV EMOKENTOVTAL yld VA YVWPIoouY TIg
(PUOLKEG TNG OHOPPLEG AAAA KAl TNV KATATIANKTIKY ABaveqkn @lrogevia kat kouliva.

Nikolas writes about Lebanon at school:

Lebanon is a small country, neighbouring to Greece, which knows how to fight and
survive. After almost 25 years of civil war, a war which destroyed many of the beauties
of the country, but, most importantly, the lives of many people, it managed to survive
and win the love both of its Lebanese citizens and of many tourists who visit it in order
to get to know its physical beauties and the terrific Lebanese hospitality and cuisine.
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M'VwPI(oTE TN ylayld Lov V) HAYELPEVEL

Meet my grandmother while she is busy cooking




H yaaywd pou (et og €va Ywptd
Tov fopeov  APdvou  TOU
ovopddletat Ntevte. Exel (et kau
n Oela EAEvn mou KU auth
oy o/ IEERIS ol NI
Hoyelpkr]. ‘Onote e(paote eKel,
O€AeL va pag taloet katt. NaTn:

My granny lives in a village in
North Lebanon which is called
Deddeh. Auntie Helen also lives
there and she also does a lot of
cooking.  Whenever we are
there, she always wants to feed
us something. Here she is:
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Ztov Aifavo tpwpe €va moAV wpaio Ywui mov TO
@TLAYXVOLV C€ £vav £L8IKO oLpVo:

In Lebanon we eat a very tasty kind of bread which is baked
in a special oven:

5% 38 (gl 5oy o el g5 ST 0L
obsh it "Ll " ey 0 e R0l 4y

Ovoudletal
“xovumoul a cal’,
dnAadn Ywpui otov
@oLpPVO TIOV
BAémete.

Itis called
“khoubouz a saz”,
that is bread on the
oven that you see
in the photo.




ETtiong TPEAQUVOUACTE Yiol TO VOOTIUO TIAYWTO TTOU TPWME
EKEL:

We love the tasty ice cream we eat there:
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H APaveé(ikn kouliva sivat yvwoTr] 6 60A0 Tov KOOUO.
EW®kd n ocaddta mou ovopdletal «TAUTOUAE» €XEL
omouvdaia O£on oto Tpame(l pag lNa avtd oag divouvue T
ouvTayr TTWE VA T QTIAYVETE KL E0E(G,

Lebanese cuisine is known all around the world. Especially
the salad we call “tabouleh” has a very special place on our
table. This is why we will give you the recipe, so you can
make it too.
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H caldta «TaumovAe»

YAwkd

2 patodkia paivtave, kabaploueva
Kal PLAoKopUEvVa

1 uecalo KPeUUVSL, PLAOKOUUEVO

4 peoaleg VTOUATEG O€ WKPA KUBAKLA
1 KOUTOALS PETKOG SUOTUOC,
WIAOKOUUEVO

1/4 @AuTldvL TALyoupL

1/3 @AVTLAVL XS Agpoviov

Alyo eAaidAado

aAdTy, uavpo TTEPL

Mpostowaocia

1. MouoKeVW TO TTANYOUPL O€ VEPO
Lol Lo wpa Kal HETA To oTpayyllw
2. € €va UTtwA avakatelw OAa Ta
VALKA (EKTOC aTtO TO QAATL, TUTEPL,
AdSL KAl LU0 AgpoVIOD)

3. MpooBETw amd mdvw to AddL, To
AgUOVL Kal TO aAatomimtepo.

Tabouleh salad

Ingredients

2 bunches of fresh parsley,
finely chopped

1 medium onion, finely chopped
4 medium tomatoes, diced
1 tablespoon of fresh mint,
chopped

1/4 cup bulghur (groats)
1/3 cup lemon juice

Some olive oil

salt, black pepper

Preparation

1. Soak the groats in cold water for
% hour and then squeeze the water
out of it

2. Combine all ingredients in a bowl
(except for salt, pepper, lemon
juice, and olive oil)

3. Add olive oil, lemon juice, salt and
pepper on top.
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Elvat ToAAQ Tov Oa UoPOUGaNE VO OOG TTOUUE Yiol TNV AAAN
mag matpida aAdd euei¢ OéAovue va mnyaivouue €K,
Kuplwg, YloTi €XOUUE OLKOYEVELO TOU HOG OYATAEL Kot
Ttai{oupe oAU padi toug. Mapte wa tdéa:

There are many things we could tell you about our other
country, but we want to go there, mainly, because we have
family that loves us and we play a lot with them. Get an idea:
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Ztov AiBavo pddaue apapikd mov sivat pa SVGKoAN aAid
onuavtikn yAwooa. Eivat dUokoAn Kupiwg ytati wAtEtal Kat
yPA@eTaAL UE SlaPOPETIKO TpoTo. Ta madwka PiPAia ota
apafwda givat ToAV SUKoAO va Ta KataAdfouvue gueic Tov
dev paBaivoupe Tn yAwooa 6To oXoAE(o.

In Lebanon we speak Arabic which is a difficult but
important language. It is difficult, mainly, because we speak
and write differently. Arabic children’s books are very
difficult to understand for us who do not study the language
at school.
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MapdAsg Tig SuokoAileq Ouwg eivat TOAUV ONUAVTIKO va
UTTOPOUUE VO ETKOWVWVOUUE UE TNV OLKOYEVELQL KOl TOUG
@i{Aoug pac.

Zag xapiCovue Aomov t A€En ‘hob’ (xoum) mov onuaivet
‘ayamn’ Kot ypagetaL €ToL >

Despite the difficulties though it is very important to be able
to communicate with our family and friends.

So we offer you the word ‘hob’ which means ‘love’ and is
written like this: <>

Ol 3 Lasly Ldile &
Lalss |G "t ST Eus
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AvuTo eival €va dwpo Tov dev KOoTI(EL XpriHaTta aAAd EXEL
TIOAU UeyaAn a&ia

This is a gift that does not cost any money but has great
value
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Moati: Otav pou Hadaivelg va A£w KATOL TIPAYUATA OF MiaL
aAAn yAwgooa ..

MOV HABOAIVELS VOL CKEQTOUAL KL LLE AAAOV TPOTTO

Hov avolyelg éva mapabupo otn {wn oov

LoV avolyelg Tnv Kapdia oovu...

Because: When you teach me how to say some things in
another language..

you teach me how to think in another manner

you open a window in your life for me

you open your heart to me...

oV
Sl (3 syl (SUT) 3606 ) -
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2€ EVYOPLOTW!

Thank you!
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Writer

H PoUAa TookaAibou €xel omouddoel oto A.MN.O.
Kat oto [MNav/pio Monash t¢ Auotpaliog.
Alddokel kowwvioyhwoooloyia kot Swylwooia
oto T.E.M.A.E. Tou A.M.0. Kol €lval EMLOTNUOVIKN
urneBuvn ¢ opadag Kal Tou TIOAUYAWGCGOLKOU
nieplodikol «MoAuSpopo», yla tn Siyhwoaoia Kat
TOV TOAUTIOMTIOMO OTNnV ekmaideuon kat tnv
Kowwvia.

Elkovoypadnon

Roula Tsokalidou has studied at the Aristotle
University of Thessaloniki and Monash University
of Australia. She teaches sociolinguistics and
bilingualism at the Aristotle University of Thessa-
loniki and she is head of the group and editor of
the multilingual periodical “Polydromo”, dedi-
cated to bilingualism and multiculturalism in
education and society.

[llustration

H Mapia Biokadoupdkn eival METATITUXIOKN
@ottAtpla tou TEMAE tou AMNO kat umelBuvn
PYNEIAKWY EQapuoywy TN opadac “MoAvdpopo”.

Maria Viskadouraki is a postgraduate student of
the School of Early Childhood Education of the
Aristotle University of Thessaloniki and in charge
of ICT tools of the ‘Polydromo’ group.

Polydromo

MNoAudpopo
H opdda kot To TIOAUYAWOOIKO TEPLOSLKO
“MoAU&popo”  Slepeuvd,  TPoOPAMAEL Kol

TiPAYHATOTIOLEL SPACELG OXETIKA He Ta B€pata TG
Slyhwaoaotiag kol Tou TTOAUTIOALITLIOHOU O€ KOLWVWVLKO
KoL EKTTALOEUTIKO emimedo. Itnpiletal oto pepdkt
KoL TN SNLOUPYLKOTNTA TwV EBEAOVTWV/TPLWV TOU
KaBwe Kol OTLG CUVOPOUEG TWV peAwv Tou. Emi-
okedTelte TNV LoTooEA SO paig www.polydromo.gr
Kol yvwplote pag.

i
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The group and the multilingual periodical “Poly-
dromo” researches, promotes and carries out
activities about bilingualism and multiculturalism
in a social and educational context. It relies on the
willingness and the creativity of its volunteers and
on the subscriptions of its members. Visit our
website www.polydromo.gr and meet us.









Tuonpaiver yuo £va rioudi va fel avapeoa o 00 YAWOOEC Ko Tapldec;
Tuoehn exern Syhdwooia yia T oUyxpovn moAUToAmopUK Tagn;

Nwg pmopoUpe va Snpuovpyrnocoupe éva StoartoMTopxo exnadeutkd nepBallov
TIOU VOl QVTLOTEKETOL OTOL OTEPEOTUTTAL VL0 MUKPA Tiaudia;
Tanapooidvw artotehoUv Alyeg arto g TOAES POKANCELS TG SUYXPOVNS
exTtaidevon g aAAd KL TS ONHEPIVIS KOWWWIOS yeViKOTEpa. MéEoa aotd To mapov
naduwo BiAio yia T Siy\wooia, npayparonooupe eva tatidt otov Aifavo mou Ba
pog Seifer évav ruBavo TpOno va TG AVILUETWITICOUE.

What does living between two languages and countries mean for a child?
What are the benefits of bilingualism for the contemporary multicultural class?
How could we create an intercultural educational context that resists stereotypes for
young children?

The above are a few of the many challenges of contemporary education but also of
today’s society in general. Through this children’ s book on bilingualism, we make a
journey to Lebanon which will show us one possible way to address them.

S
M

B9609°33927

Opada ya ™ diyhwasia kai Tov TOATONTIONS 6TV ekmaideuen kal Ty Kowwvia

Group for bilingualism and multiculturalism in education and society

Grupi dhe revista shumégjuhéshe pér dygjuhésiné dhe shumékulturén né arsim dhe né shogéri
KOMaH[a, 3aHUMakLLaACA BOMPOCaMIn AUINOCCUY U MOAMKYNBTYPHOCTU B 06pa3oBaHiu u obLuecTe

www.polydromo.gr
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